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Abstract

Arguably, the well-being of educators is one of the most important factors if early childcare education is to be
effective. Grade R educators are vital to the future success of children. This is because educators in the early
childhood phase influence not only a child’s cognitive development but also their physical, emotional, and social
development. A career in education is often seen as demanding and stressful and, since depression and burnout
are common, this can lead to many negative outcomes for both educators and learners. As indicated in the
literature, the development of a psycho-educational e-mental health intervention is encouraged. In this paper, we
aim to explain how an e-mental health intervention focused on burnout and created from the perspective of positive
psychology can psycho-educate Grade R educators. In this qualitative research study, we used a constructivist-
interpretivist paradigm with a phenomenology research design. Through the exploration of participants’ responses
related to the school readiness and assessment of learners, along with their being overburdened and under pressure
in the school context encapsulated the very specific circumstances of Grade R educators. These circumstances
lead to feelings of frustration and powerlessness that can lead to burnout. The knowledge generated from this
research allowed us to create a psycho-educational e-mental health intervention, NURTURE, a short five-day e-
format video series on burnout aimed at Grade R educators. In this article, NURTURE as a psycho-educational e-
mental health intervention is explored.

Keywords: burnout, e-mental health, flourishing, grade R educators, positive psychology, psycho-educational
interventions, well-being, work-related stress
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Introduction

Since Grade R plays a crucial role in laying the foundation for children’s cognitive, social, and
emotional development, it can have a lasting impact on children throughout their lifetime
(Connelly et al., 2020; Du Toit et al., 2022; Skae et al., 2020). The role of educators is
emphasised in studies showing that the mental health of teachers has an exponential effect on
their learners (Cann, 2019; Carson et al., 2016; Hofmann et al., 2020; White, 2020). Given that
South African early childhood educators face working conditions that include long hours, poor
reimbursement, and emotionally challenging situations, the prevalence of poor mental health
is a reality for many of them (Mabusa & Govender, 2021; Otten et al., 2019) who suffer from
stress, tiredness, loneliness, mental exhaustion and, most commonly, burnout (Antoniou et al,
2023; Burns et al., 2022; Cann, 2019; Li & Zhang, 2019). Burnout is a prolonged response to
stress in a specific context that negatively impacts psychological health (Capone & Petrillo,
2018; Maslach et al., 2001). With research highlighting the mental health of educators in
general, especially as it relates to their learners, the literature yields very few studies that focus
on the well-being of early childcare educators (Benevene et al., 2020). According to these
limited studies, the development of protective factors appeared to be more beneficial than
simply identifying risk factors in the teaching community (Benevene et al., 2020; Marais-
Opperman et al., 2021). Hence, the development of psycho-educational e-mental health
interventions was encouraged (Apolindrio-Hagen et al., 2018; Capone & Petrillo, 2018;
Carson, 2016; Hofman et al., 2020, Manasia et al., 2020; Wessel & Wood, 2019).

A psycho-educational intervention refers to any construct aimed at providing educational
information from a psychological perspective whereas e-mental health refers to the electronic
method of delivery of psychological services (Apolindrio-Hagen et al., 2018; Baumeister et al.,
2014; Royal Australian and New Zealand College of Psychiatrists, 2019; Wessel & Wood,
2019). There are various advantages of e-mental health of which accessibility and the
promotion of equality in care prevail (Apolindrio-Hagen et al., 2018; Baumeister et al., 2014;
Royal Australian and New Zealand College of Psychiatrists, 2019; Wessel & Wood, 2019). As
the gap in the literature indicates, very limited research on the well-being of Grade R educators
exists, so this e-mental health intervention aims to address the burnout of educators through
utilising psycho-educational techniques developed from positive psychology. It is clear that the
creation of a psycho-educational e-mental health intervention can be beneficial for Grade R
educators in South Africa and that it can serve as a protective factor against burnout.

In this article, therefore, we aim to explore the creation of a psycho-educational e-mental health
intervention on burnout for Grade R educators in South Africa. We did this through a careful
appraisal of the literature while conducting qualitative research from a constructivist-
interpretivist paradigm; this enabled us to create the intervention while receiving feedback from
Grade R educators on the application of the intervention.



120 Journal of Education, No. 103, 2026

Literature review

In South Africa, members of the early childhood sector include Grade R educators, who have
a bachelor’s degree in Foundation Phase education or a teaching diploma (Department of Basic
Education, 2022). These educators in the early childhood sector are instrumental in the
teaching, learning, and development of learners since they not only influence the cognitive,
social, and emotional development of their learners but, most importantly, their overall well-
being (Ashley-Cooper et al., 2019; Cann, 2019; Vo & Allen, 2022; Wessels & Wood, 2019).
Furthermore, according to Skeen (2022), the South African Child Gauge 2021/2022 illustrates
that having positive child-educator relationships can serve as a protective factor for the mental
health of learners while concurrently influencing their academic performance (Hofmann et al.,
2020; Skeen, 2022; White, 2020). The mental health of educators is of the utmost importance
because it influences learners directly and indirectly (Cann, 2019; Otten et al., 2019).

Mental health is best described as the holistic well-being of the individual; this includes the
emotional, psychological, and social aspects of a person (Wissing, et al., 2019). In the teaching
community, educators often face various mental health problems (Cann, 2019; Casely-Hayford
et al., 2022; Coetzee et al., 2022). Li & Zhang (2019) have explained how grade R educators
often experience challenges like burnout, stress, tiredness, loneliness, and mental exhaustion.
Of these mental health challenges, burnout and stress are often found to be the most common
(Greenberg et al., 2016; Harding, et al., 2019; Kassandrinou et al., 2023). Reports indicate that
educators have very high levels of burnout and very poor indicators of well-being (Stansfeld et
al., 2011; Turner & Thielking, 2019; White 2020).

The working conditions of early childhood educators such as long hours, poor reimbursement,
and heavy workloads in adverse situations are often associated with poor mental health (Cann,
2019; Mabusa & Govender, 2021; Otten et al., 2019). The nature of their work, along with its
volume, can further affect educators negatively (Capone & Petrillo, 2018; White, 2020).
Mabusa and Govender (2021) explained that, although all teachers experience various
stressors, Grade R educators are further affected by the unique challenges of their careers, such
as whether children are school-ready, and the immense pressure exerted on them to guarantee
the academic success of their learners.

It is obvious that there is an inadequate focus in the literature on the mental health of early
childcare educators (Benevene et al., 2020; Hendriks et al., 2021; Otten et al., 2019). Bullough
and Hall-Kenyon (2012) pointed out the gap in the literature regarding South African
educators. More than a decade later, a noteworthy gap still exists in the literature. The
promotion of mental health is crucial to the education sector although it is complex (Hascher
et al., 2021; Mclnerney et al., 2018). Benevene et al. (2020) highlighted that any interventions
aimed at improving the mental health of educators can be seen to be a protective factor against
effects such as burnout. In the teaching community, existing interventions focus mainly on the
prevention of burnout as opposed to the promotion of well-being (Brady & Wilson, 2020;
Manasia et al., 2020; White, 2020). This is problematic since the absence of disease does not
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guarantee the presence of health (Antonovsky, 1996); educators need intervention programmes
to promote their mental health.

Following their research on South African educators, Fourie and De Klerk (2024) strongly
encouraged the implementation of a burnout management programme. As an intervention
strategy or programme, an e-mental health intervention has proven to be very successful
(Apolinédrio-Hagen et al., 2018; Denecke et al., 2022). The term “electronic mental health”,
better known as “e-mental health”, falls under the umbrella term of e-therapy, used widely to
describe psychological services administered through a digital platform (Apolindrio-Hagen et
al., 2018; Denecke et al., 2022). Internet-based therapies are effective in treating many mental
illnesses, but the accessible nature of e-mental health interventions is an added benefit (Chen
etal., 2022). With wider access and availability, diagnosis and care are available to more people
(Royal Australian & New Zealand College of Psychiatrists, 2019). Research has emphasised
the need to implement feasible interventions to enhance personal well-being among South
African educators (Fourie & De Klerk, 2024). With this in mind, we began to conceptualise a
psycho-educational e-mental health intervention.

Theoretical and conceptual framework

In research studies, the theoretical framework guides the research by acting as a detailed plan
or template (Garvey & Jones, 2021) while the conceptual framework identifies the elements
involved in the study to indicate the inter-relationship of the core concepts and how they relate
to theory (Nieuwenhuis, 2019). For this research, it was important to consider aspects of
positive psychology such as flourishing, for example, to inform the psycho-educational e-
mental health intervention. We explore the relevance of this after we elaborate on the core
concepts involved to provide a clear understanding of the inter-connected nature of the study
we call NURTURE: Psycho-educational e-mental health intervention on burnout for Grade R
educators.

Core concepts
Psycho-education

The term psycho-education refers to any intervention or act that involves the systematic,
didactic, and structured transfer of knowledge regarding the improvement of mental health.
This also involves the teaching of skills or therapeutic interventions (Ekhtiari et al., 2017; Firth
et al., 2020).

E-mental health

E-mental health, also known as electronic-mental health, involves all mental health services
that take place on a virtual platform. This ensures that mental health services are more
accessible to the general population (Apolinario-Hagen et al., 2018).
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Burnout

Burnout is best described as the experience of prolonged feelings of exhaustion, detachment,
and anxiousness (Caruso, 2019). Burnout can be classified as a negative mental health state
where an individual responds to a specific stressor within a specific context for an extended
period of time (Capone & Petrillo, 2018; Maslach et al., 2001).

Grade R educators

Grade R educators in South Africa hold a bachelor’s degree in foundation phase education or
a teaching diploma (Department of Basic Education, 2022). These educators are skilled at
providing learning opportunities to young children and can be seen as instrumental to the
development of young children (Connelly et al., 2020).

We used these core concepts to investigate and understand the theoretical foundations of the
study. The core concepts of psycho-education, e-mental health, burnout, and grade R educators
were arrived at and understood from the perspective of positive psychology that has flourishing
as its goal.

Positive psychology

In the field of positive psychology, health is described not merely as the absence of disease but
also the presence of health elements (Antonovsky, 1996). Positive psychology is a social
construct that focuses not only on repairing illness but also on the development of strengths
and virtues (Compton & Hoffman, 2020; Seligman & Csikszentmihalyi, 2000). In contrast to
the field of psychology, positive psychology aims to move away from dysfunction and
abnormalities and to focus instead on strengths and qualities that enable individuals to thrive
(Barman et al., 2022; Compton & Hoffman, 2020). Barman et al. (2022) explained that this
field focuses on the way people flourish through happiness, meaning, and well-being.

Since positive psychology aims at optimal mental health, aspects such as flourishing, health
and happiness are important (Allen et al., 2021; Barman et al., 2022; Westerhof & Keyes,
2010). However, these factors are often lacking in the teaching community, with schools
around the world constantly reporting teacher stress and burnout as recurring themes that lead
to various problems in the education sector (Eyal et al., 2019; Fourie & De Klerk, 2024).
Research conducted by Zulu et al. (2022) in South Africa emphasised the stress and burnout of
educators by explaining how inadequate classroom conditions and heavy workloads put
immense pressure on them. This is especially true for educators from poorer communities that
often lack quality teaching materials, infrastructure, and support. This leads to high turnover
rates and stress and overall instability in the teaching sector. Stress and burnout can threaten
the well-being of educators, and this becomes problematic since the science of well-being aims
to support people on their journey towards flourishing (Hart, 2021). Ample research indicates
the benefits of high levels of well-being among educators yet very little support is available in
this regard (Cann, 2019; Carson et al., 2016; Wessel & Wood, 2019). By utilising aspects of
positive psychology, e-mental health interventions can be created to address this gap in the
literature (Apolindrio-Hagen et al., 2021; Denecke et al., 2022) and in practice. This is because
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e-mental health is a very versatile and adaptable resource that can be applied effectively to
various fields, including that of positive psychology and to constructs such as flourishing
(Apolinario-Hagen et al., 2021; Denecke et al., 2022).

Flourishing

Keyes (2002) posed the question: If a person spends a lifetime free from mental illness, will
they then automatically experience mental health? This has proved to be important in the field
of positive psychology because well-being is integral to the definition of mental health
(Compton & Hoffman, 2020; Keyes, 2002). Keyes (2002) explained that mental health can be
seen as a syndrome of symptoms operationalised in subjective well-being, which refers to the
individual’s perceptions and evaluations. In positive psychology, there is a mental health
continuum. This continuum consists of three main themes: flourishing, which refers to high
levels of mental health; moderate levels of mental health; and languishing, which refers to low
levels of mental health (Keyes, 2002; Redelinghuys & Rothmann, 2020; Wissing et al., 2019).
In positive psychology, flourishing represents high levels of well-being that contribute to the
mental health of an individual (Compton & Hoffman, 2020). This multidimensional concept
of flourishing sees happiness from a holistic perspective (Compton & Hoffman, 2020;
Seligman, 2011). Research has also emphasised that flourishing is not merely the opposite of
mental illness—a lack of mental illness does not guarantee mental health (Ackerman, 2018;
Compton & Hoffman, 2020).

In focusing on Grade R educators, we identified a gap in the literature. From general research
conducted on educators in other phases, we reached certain conclusions. The importance of
Foundation Phase educators is widely accepted yet the stress associated with this role is often
overlooked (Fourie & De Klerk, 2024; Petersen, 2017). Research conducted by Lee et al.
(2020) found that educators’ ability to flourish is connected to the context in which educators’
function. This supports the findings of research by Vo and Allen (2022) that a holistic approach
to school-based positive psychology interventions is necessary. Psycho educational e-mental
health programmes have proven to be a beneficial and effective resource because of the
accessibility and versatility of the intervention while it simultaneously provides relevant
psychological information to participants (Apolindrio-Hagen et al., 2021; Denecke et al., 2022;
Phillips et al., 2019; Royal Australian & New Zeeland College of Psychiatrists, 2019). Since it
promotes educator well-being and flourishing, a psycho-educational e-mental health
intervention addressing burnout should be encouraged.

Research methodology: Constructivist-interpretivist
philosophical orientation and phenomenology research
design

This research relied on the constructivist-interpretivism paradigm, which focuses on a person’s
ability to create meaning through their own world experiences (Nieuwenhuis, 2019). This

paradigm is easily connected to the phenomenology research design since experiences create
meaning (Cohen et al., 2018; Nieuwenhuis, 2019). Therefore, in using the constructivist-
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interpretivism paradigm, this research aimed to understand Grade R educators’ perspectives on
an e-mental health psycho-educational intervention aimed at promoting mental health.

Qualitative research approach

Since the constructivist-interpretivism paradigm highlights the social nature of this research,
the research approach was qualitative (Creswell & Creswell, 2018). In qualitative research,
both linguistic and visual data are used to create meaning (Nieuwenhuis, 2019). For this
research study, data was generated by exploring the perspectives of specific Grade R educators
in the Motheo district in Bloemfontein, Free State, South Africa.

Purposeful sampling

This research used purposeful sampling; we selected the participants according to specific
criteria (see Nieuwenhuis, 2019). This enabled us to access knowledgeable individuals (see
Cohen et al., 2018). The participants met the required inclusion criterion of being early
childcare educators currently teaching Grade R. They were all female but varied in age and
years of experience. All the participants were fluent in English and Afrikaans but preferred
participating in the study in Afrikaans.

Data generation methods

Focus group interviews were used as the main form of data collection in this research, with
audio recordings, observations, and fieldnotes as supplemental resources. This was done
because of the unique ability of a focus group to produce valuable, rich data for research
through engagement with participant responses (Cohen et al., 2018; Nieuwenhuis, 2019). For
this research, although 10 educators were invited to take part in the focus groups only five
agreed to do so.

Reflexive thematic data analysis and interpretation

We used the reflexive thematic data analysis method of Braun and Clarke (2019). The
following steps were followed: (1) familiarisation with the data set; (2) data coding; (3) initial
theme generation; (4) theme development; (5) theme refining, defining, and naming; and (6)
writing up the results. The main themes of the research were generated from our use of these
steps.

Quality criteria

In qualitative research, the trustworthiness of a research study can become problematic given
the dynamic properties of human nature (Maree, 2019). The triangulation of the data took place
through our use of the four pillars of trustworthiness: credibility; transferability; dependability;
and confirmability to ensure the objectivity of the research (see Guba, 1981; Nieuwenhuis,
2019). In this study, credibility was ensured by grounding all our work in well-established
research while debriefing with supervisors and member checking. This ensured the accurate
representation of the data. Transferability was established through thick descriptions, while the
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dependability of the research came to light through the research journal and clear research
design. Finally, confirmability was ensured through audit trails to eliminate research bias and
deliver trustworthy results.

Ethical aspects

During any academic exploration, the best interests of the participants should be the focus
(Maree, 2019). Before the commencement of this research, permission to conduct it was
obtained from the relevant scientific and ethics committees. The Free State Department of
Education (gatekeeper) was also approached for approval. The participants had to sign
informed consent forms where they noted that they understood and agreed to the nature of the
research. They were also informed that participation was voluntary and that they could
withdraw from the research at any time. Owing to the use of focus groups, confidentiality and
anonymity were limited. We mitigated this by using codes and pseudonyms. During the
research, a registered counsellor was available in case adverse effects were brought on by
participation in the study.

Results, findings, and discussion

In this research, we examined Grade R educators’ perspectives on psycho-educational
interventions for the promotion of e-mental health. The data collected through focus group
interviews was analysed, interpreted, and categorised into patterns through coding to create
meaningful information (see Clarke and Braun, 2022). In qualitative studies, reflexive thematic
analysis can be used to analyse text and the meaning surrounding it (Clarke & Braun, 2022).
In this research, we used a systematic process of coding through which themes were identified.

From the initial focus group, themes emerged that guided the development of a psycho-
educational e-mental health intervention. The themes included (i) strain resulting from work-
related stress, (ii) assessment, (iii) pressure in the school context, and (iv) school readiness.
Therefore, the unique circumstances of Grade R educators were discussed in detail. All these
aspects lead to feelings of (v) frustration and (vi) powerlessness that contribute to burnout.
Uncovering these themes assisted in the creation of NURTURE, the psycho-educational e-
mental health intervention into burnout for Grade R educators. Thereafter, the participants were
able to provide their perspectives on NURTURE. The feedback from the participant yielded
informative and favourable results with the themes of (vii) positive experience and (viii)
learning experience emerging.

Circumstances of Grade R educators

Strain resulting from work-related stress

Occupational stress, also known as work-related stress, refers to an individual’s inability to
cope with aspects of their career (Carrim et al., 2020). With more than 40% of illnesses linked

to work-related stress, this can have a costly effect on the South African economy (Carrim et
al., 2020).
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During the focus group interviews, the participating educators' explained how various aspects
of their careers caused severe stress in their lives. According to Participant 4, . . . time is a big
thing.” All the other participants agreed. In the hourly subject outline, as proposed in the
Curriculum Assessment Policy Statement (CAPS), Home Language, Mathematics, and Life
Skills culminate in 23 teaching hours per week. Because of this, educators experience pressure
concerning time, especially when they consider the individual needs of learners in very large
classes. Participant 3 explained that class size plays an important role,

If you have a small class, it is wonderful. . . but now your numbers can reach more than
30. . . and that is difficult.

Assessment

Research has found that the workplace can be the cause of great stress in an individual’s life
(Carrim et al., 2020). One’s workload is listed consistently as one of the biggest factors leading
to educator burnout (Cann et al., 2022). A large part of a Grade R educator’s workload involves
assessment as Govender and Hugo (2018) have pointed out. For South African educators,
assessment is an integral aspect of teaching because it expresses the academic progress of
learners (Department of Basic Education, 2011). However, the volume of assessment tasks in
the classroom can prove stressful for both educators and learners (Govender & Hugo, 2018).

Two aspects were highlighted in the focus group interviews. The participants felt that the
number of assessments was too high and, they perceived the CAPS standard as inadequate to
meet the needs of their classrooms. In Grade R, classroom informal assessment is conducted
daily. A large class can pose many difficulties with assessment given its time-consuming
nature. Participant 4 explained that it caused “negativity. . . the amount of assessment with the
small ones.” This becomes a great challenge because young learners work mostly in the
concrete phase. She further explained that “with such small children . . . everything has to be
clear, most of the things have to be concrete.”

Pressure in the school context

Various research studies illustrate the pressure and poor working conditions faced by educators
around the world, which is the reality in South Africa, too (Mabusa & Govender, 2021).
Research has shown countless times that a supportive and collaborative school context can
prevent aspects such as burnout and depression (see Addimando, 2019; Agyapong et al., 2022;
Cann, 2019; Wessels & Wood, 2019).

In the focus group discussion, pressure in the school context was a recurring theme. School
readiness is a unique and challenging aspect of the conflict between Grade R and Grade 1
educators. The participants explained that other educators lacked insight into and
understanding of the complexities surrounding school readiness. They also explained that other
educators often underestimated the influence of parents concerning school readiness.
Participant 1 mentioned that she sometimes advised that a child was not ready for Grade 1, but

The words of the participants have not been edited.
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ultimately, the parents must decide. They elaborated that this issue is further exacerbated by
the inconsistencies in the CAPS. Participant 1 explained,

You get pressure from the primary school, because it has happened before that a child
is not ready for school, but the parents insist that the child progresses to Grade 1. . . but
you get unhappiness from the Grade 1 educator because we send them kids who are not
ready.

From this, the pressure in the school context and how it contributes to the stress of the educators
can be seen. Since a collaborative and supportive working environment is at the forefront of all
recommendations, this aspect can become a significant problem in the school context
(Mijakoski et al., 2022; Munnik & Smith, 2019).

School readiness

School readiness is an integral aspect of Grade R, since, typically, it refers to the ability of a
child to make the transition from Grade R to Grade 1 (Amod & Heafield, 2013; Munnik &
Smith, 2019). The physical, cognitive, and socio-emotional functioning of children is very
important since a distinction can be made between the readiness to learn and the readiness for
school (Amod & Heafield, 2013; Munnik & Smith, 2019). Munnik and Smith (2019) explained
that cognitive abilities are associated with readiness to learn, whereas the ability to adjust and
benefit from a curriculum refers to school readiness.

In the focus group, Participant 1 explained,

. . . the stress of school readiness because school readiness does not begin in Grade R .
.. and I think there is a stigma out there.

From this, a sense of frustration emerges; educators feel responsible for a child’s school
readiness when it is not entirely within their control. Participant 1 emphasised the emotional
component of school readiness in saying,

If a child is not emotionally ready, then it’s on you, and that is a heavy feeling. . . even
if the marks are good but there is no emotional maturity; so, it influences me. I cry. And
we feel for our Grade Rs [everyone softly agrees verbally]. School readiness feels like
a mountain on my shoulders.

Participant 1 used emotive language in saying, “[S]chool readiness feels like a mountain on my
shoulders” in the focus group session. This showed the commitment, responsibility, and care
often felt by educators. Grade R educators face unique challenges in their careers while playing
a very important role in the lives of the children they teach (Khumalo, 2023).

These negative aspects regarding Grade R teaching proved to be stressful and emotionally
challenging to the participants. Frustration and powerlessness were recurring underlying
themes throughout the discussion. From the literature, we know that Grade R educators are
often expected to fill a multifaceted role that encompasses many duties other than teaching
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(Hadebe-Ndlovu & Ede, 2023). This additional pressure led us to the conclusion that feeling
appreciated is crucial for educators since it serves as a protective factor against other
adversities. From this focus group session, it emerged that the work-related stress of Grade R
educators leads to feelings of frustration and powerlessness that are related to burnout.

Feelings of Grade R educators

Frustration

Research conducted by Ansari et al. (2022) found a gap in the literature with regard to the
emotional state of educators. With the link between educator well-being and a healthy teaching
environment clearly illustrated, the importance of a healthy emotional state of mind cannot be
underestimated. Frustration is a negative emotional state (Anasari et al., 2022). Throughout the
focus group interview, the participants expressed feelings of frustration with their
contributions.

While discussing Subtheme 2.2 (school readiness), the participants expressed that this aspect
could cause great stress and frustration. Participant 5 explained that she lay awake in bed at
night. She said, “You lay awake every day [everyone laughs and agrees] . . . there are children
who keep you up at night.” From this, the emotional toll of teaching becomes evident, as noted
by Turner and Thielking (2019), and this underlines clearly the high levels of stress found in
the teaching community. This view was supported by Participant 3, who said that she really
felt pressure in the teaching context and often felt that her contribution was insufficient. She
said, “It is really like this pressure you feel; you feel like you did not do your part . . . It’s bad
being in that position.”

During this conversation, all the participants gave verbal and non-verbal cues indicating their
agreement. From this, the subtheme of powerlessness was conceptualised since it illustrates the
participants’ feelings of not having control over their situation.

Powerlessness

We can conceptualise powerlessness as feeling inadequate to an overwhelming degree (Savva,
2017). This feeling often presents itself in stressful situations, and education is seen worldwide
as a stressful career often leading to burnout (Mabusa & Govender, 2021; Savva, 2017). During
this study, feelings of powerlessness became a common thread in the discussions. Participant
5 explained, “We cannot do anything; even if we fight, it will not work, we must just accept it.
You mustn’t think about it, you must just put it behind you and go on.”

In a study conducted by Sayed and de Kock (2019) on South African educators, only 26% of
the participants wanted to stay in the teaching profession. These results can, to some extent, be
linked to the current study since the powerlessness experienced by the participating educators
can have negative implications.
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Psycho-educational e-mental health intervention for grade R educators

The themes that emerged from the study informed us about the specific needs that exist in the
teaching community. In line with the literature, elements of burnout featured consistently,
leading to the creation of NURTURE. This intervention consists of a video series over five
days to represent the workdays in a week. The length of each video is approximately two
minutes. This length was chosen to ensure that each video grabs the attention of the participants
without becoming a long and taxing task to be completed. The information in the short videos,
while concise, communicates valuable information. The aim is to psycho-educate the
participants to equip them with a basic understanding of burnout along with practical, easy tips
to combat some of the negative effects. This illustrates, from a positive psychology perspective,
the larger goal of this study which is to help Grade R educators in South Africa to help
themselves in their quest for well-being that ultimately leads to flourishing.

Therefore, the perspectives and feelings of the participants contributed to the creation of a
psycho-educational intervention that focuses on burnout as the overarching topic of the e-
mental health intervention. With this intervention rooted in positive psychology, the main focus
is on the positive aspects of the individual (see Allen et al., 2021; Barman et al., 2022; Wissing
etal., 2019). From the study, symbols of growth and bloom emerged, and this led to the creation
of NURTURE—New Understanding Related to Unique Grade R Educators as illustrated in
Figure 1. This psycho-educational e-mental health intervention focuses on burnout. Figure 1:
NURTURE illustrates the imagery used for the psycho-educational e-mental health
intervention. The design was specifically connected to Grade R educators since it enables them
to nurture their own well-being.

Figure 1
NURTURE

N
u understanding
R

0,

U

c educalors

The burnout video focuses on the symptoms shown in Figure 2: Examples from the
intervention. The series consists of five themed videos, of which Day 1 serves as an
introduction to the overarching theme of burnout. Burnout is seen, typically, as a type of stress
associated with an individual’s environment. According to the Mayo Clinic (2021), the signs
and symptoms of burnout include a lack of motivation, a cynical attitude, feelings of
dissatisfaction, irritability, and impatience. In this series, the videos provided the educators
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with information and practical tips and tricks to challenge themselves. In Figure 2, examples
from the intervention illustrate the practical and informative nature of each themed video.

Figure 2
Examples from the intervention
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From the general feedback on the e-mental health intervention, the participating Grade R
educators felt that it was a positive and informative learning experience.

Feedback from educators

Positive experience

In the second focus group interview, the participants professed that this video series had had a
positive impact on their lives. The participants described the series as “cute” (Participant 5),
“positive” (Participants 4, 1, and 3), and “a lot of fun” (Participant 1). While discussing the
slide about improving motivation, Participant 1 said,

I think it is good to be reminded of these things. . . this helps me to think how I am
going to implement it. . . something to try for the future.

Participant 4 added,

A lot of fun. It allows us to think about things you would not usually think about. . . the
music and the colours gave peacefulness. I left it for a time when I could relax while
watching it. It was like an escape.

Participant 1 agreed, saying she liked the use of the word “escape”. Participant 2 responded,

Yes, it takes you out of the hustle and bustle; you have to sit, listen and watch. It is fun,
it feels like a spa day, a calming opportunity every day.

Learning experience

In the second focus group discussion, the participants indicated that the intervention was
educational. Participant 1 explained that the information was understandable and easy. She
stated that the concepts were well explained by their being divided into smaller pieces. The
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participants felt empowered and motivated to try the step-by-step tips given in the intervention.
Participant 1 said,

I understood it [others agree]. Sometimes there would be a concept that I did not know;
then you broke it up into smaller parts, and then I got the bigger picture. Or it was step
by step, enabling me to feel empowered.

Participant 5 added that the information and content were just enough. She said,

It’s not a long explanation that discourages me but just enough information for me to
learn something.

Recommendations for policy and practice

From the literature-based and empirical aspects of this research, a few recommendations were
derived.

Recommendation 1

There is a need for mental health intervention in South African schools. According to Ozamiz-
Etxebarria et al., (2021) the intervention at the school level seems very effective. Traditionally,
the focus on risk factors has proved to be important, but this strategy did not create lasting and
effective protective factors, which, in turn, can lead to greater and long-lasting success
(Benevene et al., 2020). Various studies have emphasised the big impact of the school setting
on educators’ well-being and mental health (Addimando, 2019; Chambers Mack et al., 2019;
Thorpe et al., 2020; Turner et al., 2022; Wessels & Wood, 2019). Zulu et al. (2022) illustrated
the adversities faced by various early childcare centres across South Africa, along with the
effect thereof on the mental health of Grade R educators. Aspects such as burnout are
consistently emphasised throughout the literature, which led to the belief that the need for the
promotion of e-mental health through psycho-educational intervention can be regarded as vital
(Capone et al., 2019; Du Toit et al., 2022; Lee et al., 2018). From this, we conclude that there
is a need for mental health intervention in South African schools. This study aimed to address
this through an intervention that is suitable for Grade R educators.

Recommendation 2

There is a need for further research into the topic of a psycho-educational intervention for the
promotion of e-mental health for Grade R educators. Given the gaps in the literature, further
research into a psycho-educational intervention for the promotion of e-mental health for Grade
R educators is highly recommended. This need became evident based on two factors. The first
is the integral role of Grade R educators in the development of learners (Cann, 2019; Connelly
et al., 2020; Hine et al., 2022). From this research, we found that both the mental health and
well-being of educators have a very big impact on learners (Hadebe-Ndlovu & Ede, 2023;
Harding et al., 2019). Second, the literature yielded very limited information on this topic (see
Benevene et al., 2020; Otten et al., 2019). This encourages further exploration of this topic if
we are to create useful and meaningful information. In this study, we aimed to provide a



132 Journal of Education, No. 103, 2026

valuable contribution to the understanding of the symptoms of burnout faced by Grade R
educators in South Africa through conducting a well-structured thematic analysis supported by
participant testimony and existing literature.

Limitations of the research

Qualitative research has the specific aim of understanding phenomena in a specific context.
Therefore, this study explored the perspectives of Grade R educators on the developed psycho-
educational e-mental health intervention on burnout (see Fouche, 2022). In this research, a
general lack of diversity was a limiting factor since educators from rural schools were not
represented. Furthermore, time proved to be one of the biggest factors limiting the study.
According to the research guidelines set out by the Free State Education Department, research
may not use up any teaching time. This led to the focus group taking place after school hours
when many educators were unable to attend it owing to other commitments.

Conclusion

From this research, the importance of Grade R educators was highlighted and examined. The
literature review revealed extensive examples of the negative effects of burnout on educators
(Brady & Wilson, 2020; Eyal et al., 2019; Ishibashi et al., 2022; Lee et al., 2018; Mariani et
al., 2020; Zulu et al., 2020), which motivated the creation of an intervention aimed at
prevention. Based on the gap in the literature, further studies about psycho-educational
interventions for the promotion of e-mental health for Grade R educators in South Africa are
encouraged (see Otten et al., 2019; Ozamiz-Etxebarria et al., 2021). With the advantages of
interventions at the school level emphasised, this research highlighted aspects of e-mental
health intervention programmes (Addimando, 2019; Cann, 2019; Thorpe et al., 2020; Wessels
& Wood, 2019). The conceptualisation of an e-mental health intervention proves to be vital in
the promotion of educator well-being.

As illustrated in this study, educator well-being that combats burnout leading to flourishing is
not only possible, but feasible when following the psycho-educational e-mental health
intervention. Ultimately this enables the educators to NURTURE themselves through psycho-
education, grow their levels of well-being and bloom through flourishing as illustrated in
Figure 3: NURTURE, GROW, BLOOM.
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Figure 3
NURTURE, GROW, BLOOM

References

Ackerman, C. E. (2018, May 9). What is flourishing in positive psychology? Positive
psychology. https://positivepsychology.com/flourishing/

Addimando, L. (2019). The effect of positive working conditions on work engagement and
teaching classroom practices: A large cross-sectional study in Switzerland. Frontiers
in Psychology, 10(2123), 1-12. https://doi.org/10.3389/fpsyg.2019.02129

Agyapong, B., Obuobi-Donkor, G., Burback, L., & Wei, Y. (2022). Stress, burnout, anxiety
and depression among teachers: A scoping review. International Journal of
Environmental Research and Public Health, 19(10706), 1-42.
https://doi.org/10.3390/ijerph191710706

Allen, J. G., Romate, J., & Rajkumar, E. (2021). Mindfulness-based positive psychology
interventions: A systematic review. BMC Psychology, 9(116), 1-18.
https://doi.org/10.1186/s40359-021-00618-2

Amod, Z., & Heafield, D. (2013). School readiness assessment in South Africa. In S. Laher &
K. Cockroft (Eds.), Psychological assessment in South Africa: Research and
applications (pp. 74-85). Wits University Press.

Ansari, A., Pianta, R. C., Wittaker, V., Vitiello, E., & Ruzek, A. (2022). Preschool teachers’
emotional exhaustion in relation to classroom instruction and teacher-child
interaction. Early Education and Development, 33(1), 107-120.
https://doi.org/10.1080/10409289.2020.1848301

Antoniou, A. S., Efthymiou, V., Polychroni, F., & Kofa, O. (2023). Occupational stress in
mainstream and special needs primary school teachers and its relationship with self-
efficacy. Educational Studies, 49(1), 200-217.
https://doi.org/10.1080/03055698.2020.1837080



134 Journal of Education, No. 103, 2026

Antonovsky, A. (1996). The salutogenic model as a theory to guide health promotion. Health
Promotion International, 11(1), 1-8.

Apolinario-Hagen, J., Fritsche, L., Bierhals, C., & Salewski, C. (2018). Improving attitudes
toward e-mental health services in the general population via psychoeducational

information material: A randomized controlled trial. Internet Interventions, 12, 141—
149. https://doi.org/10.1016/j.invent.2017.12.002

Ashley-Cooper, M., Van Niekerk, L. J., & Atmore, E. (2019). Early childhood development
in South Africa: Inequality and opportunity. In N. Spaull, & J. Jansen (Eds.), South
African schooling: The enigma of inequality. A study of the present situation and
future possibilities (pp. 87-108). Springer.

Barman, S., Duarah, S., & Balari, P. (2022). Positive psychology — What, why and how.
Journal of Positive School Psychology, 6(3), 5824-5830.

Baumeister, H., Reichler, L., Munzinger, M. & Lin, J. 2014. The impact of guidance on
internet-based mental health interventions—A systematic review. Internet
Interventions, 1(4), 205-215. https://doi.org/10.1016/j.invent.2014.08.003

Benevene, P., De Stasio, S., & Fiorilli, C. (2020). Editorial: Well-being of school teachers in
their work environment. Frontiers in Psychology, 11(1239), 6-9.
https://doi.org/10.3389/fpsyg.2020.01239

Brady, J., & Wilson, E. (2020). Teacher wellbeing in England: Teacher responses to school-
level initiatives. Cambridge Journal of Education, 51(1), 45-63.
https://doi.org/10.1080/0305764X.2020.1775789

Braun, V., & Clarke, V. (2019). Reflecting on reflexive thematic analysis. Qualitative
Research in Sport, Exercise and Health, 11(4), 589-597.
https://doi.org/10.1080/2159676X.2019.1628806

Bullough, R. V., & Hall-Kenyon, K.M. (2012). On teacher hope, sense of calling, and
commitment to teaching. Teacher Education Quarterly, 39(2), 7-27.
https://www.jstor.org/stable/23479669

Burns, R. A., Windsor, T., Butterworth, P., & Anstey, K. J. (2022). The protective effects of
wellbeing and flourishing on long-term mental health risk. SSM—Mental Health, 2
(100052), 1-10. https://doi.org/10.1016/j.ssmmh.2021.100052

Cann, R. (2019, March 3). The importance of teacher wellbeing [Blog post]. The Education
Hub. https://theeducationhub.org.nz/the-importance-of-teacher-wellbeing/

Capone, V., & Petrillo, G. (2018). Mental health in teachers: Relationships with job
satisfaction, efficacy beliefs, burnout and depression. Current Psychology, 39(5),
757-1766. https://doi.org/10.1007/s12144-018-9878-7



Hanekom et al.: Nurture 135

Capone, V., Joshanloo, M., & Park, M. S. A. (2019). Burnout, depression, efficacy beliefs,
and work-related variables among school teachers. International Journal of
Educational Research, 95, 97-108. https://doi.org/10.1016/j.ijer.2019.02.001

Carrim, N. M. H., Nel, J. A., & Schoeman, R. (2020). Occupational stress in South African
work culture: Examining the work locus of control of managers. Springer.

Carson, R., Baumgartner, J., Ota, C., Kuhn, A., & Durr, A. (2016). An ecological momentary
assessment of burnout, rejuvenation strategies, job satisfaction, and quitting intentions
in childcare teachers. Early Childhood Education Journal, 45(6), 801-808.
https://doi.org/10.1007/s10643-016-0831-9

Caruso, G. (2019). Facing EL teachers’ burnout through motivation. Journal of Pedagogical
Research, 3(1), 1-14. https://doi.org/10.33902/JPR.2019.0

Casely-Hayford, J., Bjorklund, C., Bergstrom, G., Lindqvist, P., & Kwak, L. (2022). What
makes teachers stay? A cross-sectional exploration of the individual and contextual

factors associated with teacher retention in Sweden. Teaching and Teacher Education,
113(103664), 1-13. https://doi.org/10.1016/].tate.2022.103664

Chambers Mack, J., Johnson, A., Jones-Rincon, A., Tsatenawa, V., & Howard, K. (2019).
Why do teachers leave? A comprehensive occupational health study evaluating intent-
to-quit in public school teachers. Journal of Applied Biobehavioral Research, 24(1),
€12160. https://doi.org/10.1111/jabr.12160

Chen, P. V., Helm, A., Caloudas, S. G., Ecker, A., Day, G., Hogan, J., & Lindsay, J. (2022).
Evidence of phone vs video-conferencing for mental health treatments: A review of
the literature. Current Psychiatry Reports, 24(10), 529-539.
https://doi.org/10.1007/s11920-022-01359-8

Clarke, V., & Braun, V. (2022). Thematic analysis: A practical guide. SAGE.

Coetzee, B. J., Gericke, H., Human, S., Stallard, P., & Loades, M. (2022). What should a
universal school-based psychoeducational programme to support psychological well-
being amongst children and young people in South Africa focus on and how should it
be delivered? A multi-stakeholder perspective. School Mental Health, 14(1), 189—
200. https://doi.org/10.1007/s12310-021-09465-3

Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in education (8th ed.).
Routledge.

Compton, W. C., & Hoffman, E. (2020). Positive psychology: The science of happiness and
flourishing (3rd ed.). SAGE.



136  Journal of Education, No. 103, 2026

Connelly, A. S., Shaik, N., & Mosito, C. (2020). Grade R teachers’ understanding of
reflective practise. South African Journal of Childhood Education, 10(1), 1-10.
https://doi.org/10.4102/ sajce.v10i1.842

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative and
mixed method approaches (5th ed.). SAGE.

Denecke, K., Schmid, N., & Niissli, S. (2022). Implementation of cognitive behavioural
therapy in e-mental health apps: Literature review. Journal of Medical Internet
Research, 24(3), e27791. https://doi.org/10.2196/27791

Department of Basic Education (South Africa). (2011). National protocol for assessment
Grades R-12 (Notice 1115 & 1116). Government Gazette, 36042, 28 December 2012.
https://www.education.gov.za/Portals/0/Documents/Policies/NatProtAssess.pdf

Department of Basic Education. (2022). Initial teacher education.
https://www.education.gov.za/Informationfor/Teachers/Initial TeacherEducation.aspx

Du Toit, A., Redelinghuys, K., & Van der Vaart, L. (2022). Organisational support and
teachers’ performance: The moderating role of job crafting. SA Journal of Industrial
Psychology, 48(0), 1-10. http://dx.doi.org/10.4102/sajip.v48i0.2004

Ekhtiari, H., Rezapour, T., Aupperle, R.L. & Paulus, M.P. 2017. Neuroscience-informed
psychoeducation for addiction medicine: A neurocognitive perspective. Progress in
Brain Research, 2017(235):239-264. https://doi.org/10.1016/bs.pbr.2017.08.013

Eyal, M., Bauer, T., Playfair, E., & McCarthy, C. J. (2019). Mind-body group for teacher
stress: A trauma-informed intervention program. The Journal for Specialists in Group
Work, 44(3), 204-221. https://doi.org/10.1080/01933922.2019.1634779

Firth, N., Delgadillo, J., Kellett, S. & Lucock, M. 2020. The influence of socio-demographic
similarity and difference on adequate attendance of group psychoeducational

cognitive behavioural therapy. Psychotherapy Research, 30(3):362-374.
https://doi.org/10.1080/10503307.2019.1589652

Fouche, C. B. (2022). Introduction to the research process. In C. B. Fouche, H. Strydom, &
W. H. J. Roestenburg (Eds.), Research at grass roots: For the social sciences and
human services professions (5th ed.). Van Schaik.

Fourie, A., & De Klerk, W. (2024). The psychological well-being of schoolteachers in South
Africa: A critical review. Journal of Psychology in Africa, 34(1), 1-12.
https://doi.org/10.1080/14330237.2024.2311989

Garvey, C. M., & Jones, R. (2021). Is there a place for theoretical frameworks in qualitative
research? International Journal of Qualitative Methods, 20, 1-7.
https://doi.org/10.1177/1609406920987959



Hanekom et al.: Nurture 137

Govender, R., & Hugo, A. (2018). Educators’ perceptions of the Foundation Phase English
Home Language Curriculum and Assessment Policy Statement. Per Linguam, 34(1),
17-32. https://dx.doi.org/10.5785/34-1-767

Greenberg, M. T., Brown, J. L., & Abenavoli, R. M. (2016). Teacher stress and health.
Robert Wood Johnson Foundation. https://www.rwjf.org/en/library/research/2016/07/
teacher-stress-and-health.html

Guba, E.G. (1981). Criteria for assessing the trustworthiness of naturalistic inquiries.
Educational Communication and Technology, 29(4), 75-91.

Hadebe-Ndlovu, B. N., & Ede, M. O. (2023). Exploring Grade R teachers’ perceptions of
their professional identity: Who am 1? Research in Business & Social Science, 12(1),
2147-4478. https://doi.org/10.20525/ijrbs.v12i1.2227

Harding, S., Morris, R., Gunnell, D., Ford, T., Hollingworth, W., Tilling, K., Kidger, J.
(2019). Is teachers’ mental health and wellbeing associated with students’ mental
health and wellbeing? Journal of Affective Disorders, 253, 460—466.
https://doi.org/10.1016/;.jad.2018.08.080

Hart, R. (2021). Positive Psychology the basics. Routledge.

Hascher, T., Beltman, S., & Mansfield, C. (2021). Teacher wellbeing and resilience: Towards
an integrative model. Educational Research, 63(4), 416-439.
https://doi.org/10.1080/00131881.2021.1980416

Hendriks, T., Schotanus-Dijkstra, M., Graafsma, T., Bohlmeijer, E., & De Jong, J. (2021).
Positive emotions as a potential mediator of a multi-component positive psychology
intervention aimed at increasing mental well-being and resilience. International
Journal of Applied Positive Psychology, 6, 1-21. https://doi.org/10.1007/s41042-020-
00037-5

Hine, R., Patrick, P., Berger, E., Diamond, Z., Hammer, M., Morris, Z. A., Fathers, C. &
Reupert, A. (2022). From struggling to flourishing and thriving: Optimizing educator
wellbeing within the Australian education context. Teaching and Teacher Education,
115(103727), 1-12. https://doi.org/10.1016/j.tate.2022.103727

Hofmann, H., Gross, D., & Kohlmann, C. (2020). On the role of mental health activities for
teachers’ work and life. Applied Research in Quality of Life, 17(1), 205-227.
https://doi.org/10.1007/s11482-020-09885-4

Ishibashi, S., Tokunaga, A., Shirabe, S., Yoshida, Y., Imamura, A., Takahashi, K., Kawano,
K., Iwanaga, R. & Tanaka, G. (2022). Burnout among kindergarten teachers and
associated factors. Medicine 2022, 101(38), 1-6.



138  Journal of Education, No. 103, 2026

Kassandrinou, M., Lainidi, O., Mouratidis, C., & Montgomery, A. (2023). Employee silence,
job burnout and job engagement among teachers: The mediational role of
psychological safety. Health Psychology and Behavioural Medicine, 11(1), 1-18.
https://doi.org/10.1080/21642850.2023.2213302

Keyes, C. L. M. (2002). The mental health continuum: From languishing to flourishing in
life. Journal of Health and Social Behavior, 43(2), 207-222.
https://doi.org/10.2307/3090197

Khumalo, V. (2023). Grade R teacher requirements (2023).
https://southafricalists.com/grade-r-teacher-requirements/

Lee, E., Daugherty, J.-A., Eskierka, K., & Hamelin, K. (2018). Compassion fatigue and
burnout, one institution’s interventions. Journal of PeriAnesthesia Nursing, 34(4),
767-773.

Lee, M. T., Hartsough, M., Borick, B., & Gathagan, B. (2020). Open space, transformative
education, and the pursuit of flourishing. Journal of Transformative Education, 19(3),
198-217. https://doi.org/10.1177/1541344620978226

Li, Y., & Zhang, R. C. (2019). Kindergarten teachers’ work stress and work-related well-
being: A moderated mediation model. Social Behaviour and Personality, 47(11), 1—
12. https://doi.org/10.2224/sbp.8409

Mabusa, P., & Govender, S. (2021). Perception and management of stress by South African
Foundation Phase teachers. African Journal of Teacher Education, 10(2), 53-77.

Manasia, L., Parvan, A., & Macovei, M. (2020). Towards a model of teacher well-being from
a positive emotions perspective. European Journal of Investigation in Health,
Psychology and Education, 10(1), 469—496. https://doi.org/10.3390/ejihpe 10010035

Marais-Opperman, V., Sebastiaan, 1., & Van Eeden, C. (2021). Stress, flourishing and
intention to leave of teachers: Does coping type matter? South African Journal of
Industrial Psychology, 47(0), al834. https://doi.org/10.4102/sajip.v47i0.1834

Maree, K. (2019). Planning a research proposal. In K. Maree (Ed.), First steps in research
(3rd ed., pp. 26-52). Van Schaik.

Mariani, A. M., Piceci, L., & Melchiori, F. M. (2020). Protective factors for teachers’ work
stress: Psychoeducational programs based on self-efficacy and hope to reinforce
personal resources. Italian Journal of Educational Research, 25, 127-136.
https://doi.org/10.7346/SIRD-022020-P127

Maslach, C., Schaufeli. W.B. & Leiter, M.P. 2001. Job burnout. Annual Review of
Psychology, 52, 397-422.



Hanekom et al.: Nurture 139

Mayo Clinic. (2021). Job burnout: How to spot it and take action. Retrieved from
https://www.mayoclinic.org/healthy-lifestyle/adult-health/in-depth/burnout/art-
20046642

Mclnerney, D., Korpershoek, H., Wang, H., & Morin, A. (2018). Teachers’ occupational
attributes and their psychological wellbeing, job satisfaction, occupational self-
concept and quitting intentions. Teaching and Teacher Education, 71, 145-158.
https://doi.org/10.1016/j.tate.2017.12.020

Mijakoski, D., Cheptea, D., Marca, S. C., Shoman, Y., Caglayan, C., Bugge, M. D., Gnesi,
M., Godderis, L., Kiran, S., McElvenny, D.M., Mediouni, Z., Mesot, O., Minov, J.,
Nena, E., Otelea, M., Pranjic, N., Mehlum, L.S., Van Der Molen, H.F. & Canu, 1. G.
(2022). Determinants of burnout among teachers: A systematic review of longitudinal

studies. International Journal of Environmental Research and Public Health,
19(5776), 1-48. https://doi.org/10.3390/ijerph 19095776

Munnik, E., & Smith, M. (2019). Contextualising school readiness in South Africa:
Stakeholders’ perspectives. South African Journal of Childhood Education, 9(1),
2223-7682. https://doi,org/10.4102/sajce.v9i1.680

Nieuwenhuis, J. (2019). Introducing qualitative research. In K. Maree (Ed.), First steps in
research (3rd ed., pp. 56-76). Van Schaik.

Otten, J., Bradford, V., Stover, B., Hill, H., Osborne, C., Getts, K., & Seixas, N. (2019). The
culture of health in early care and education: Workers’ wages, health, and job
characteristics. Health Affairs, 38(5), 709-772.
https://doi.org/10.1377/hlthaff.2018.05493

Ozamiz-Etxebarria, N., Idoiaga Mondragon, N., Bueno-Notivol, J., Pérez-Moreno, M., &
Santabarbara, J. (2021). Prevalence of anxiety, depression, and stress among teachers
during the COVID-19 pandemic: A rapid systematic review with meta-analysis. Brain
Sciences, 11(9), 1-14. https://doi.org/10.3390/brainscil 1091172

Petersen, N. (2017). The liminality of new Foundation Phase teachers: Transitioning from
university into the teaching profession. South African Journal of Education, 37(2), 1—
9. https://doi.org/10.15700/saje.v37n2a1361

Phillips, E. A., Gordeev, V. S., & Schreyogg, J. (2019). Effectiveness of occupational e-
mental health interventions: A meta-analysis of randomized controlled trails.
Scandinavian Journal of Work Environment Health, 45(6), 560-576.
https://doi.org/10.5271/sjweh.3839

Redelinghuys, K., & Rothmann, S. (2020). Exploring the prevalence of workplace flourishing
amongst teachers over time. SA Journal of Industrial Psychology, 46(0), 1-7.
https://doi.org/10.4102/sajip.v46i0.1764



140  Journal of Education, No. 103, 2026

Royal Australian & New Zealand College of Psychiatrists. (2019). Benefits of e-mental
health treatments and interventions. Retrieved from https://www.ranzcp.org/news-
policy/policy-and-advocacy/position-statements/benefits-e-mental-health-treatments-
interventions

Savva, G. (2017). Powerlessness. https://www.counselling-
directory.org.uk/memberarticles/powerlessness#:~:text=Powerlessness %20may %20b
e%?20described%?20as,to%?20anxiety %2C%20stress %o20and %20depression

Sayed, Y., & De Kock, T. (2019). Teacher career pathways in South Africa: Insights from the
Western Cape. https://unesdoc.unesco.org/ark:/48223/pf0000370514

Seligman, M. E. P. (2011). Flourish: A visionary new understanding of happiness and well-
being. Atria Books.

Seligman, M. E. P., & Csikszentmihalyi, M. (2000). Positive psychology: An introduction.
American Psychologist, 55(1), 5—14. https://doi.org/10.1037//0003-066x.55.1.5

Skae, V. A., Brown, B. J. L., & Wilmot, P. D. (2020). Teachers’ engagement with learners in
inclusive foundation phase classrooms. South African Journal of Childhood
Education, 10(1), 1-11. https://doi.org/10.4102/sajce.v10i1.873

Skeen, S. (2022, July 22). Schools can be a great resource for mental health in South Africa.
Mail & Guardian. https://mg.co.za/education/2022-07-22-schools-can-be-a-great-
resource-for-mental-health-in-south-africa/

Stansfeld, S., Rasul, F., Head, J., & Singleton, N. (2011). Occupation and mental health in a
national UK survey. Social Psychiatry and Psychiatric Epidemiology, 46(2), 101-
110.

Thorpe, K., Jansen, E., Sullivan, V., Irvine, S., & McDonald, P. (2020). Identifying predictors
of retention and professional wellbeing of the early childhood education workforce in
a time of change. Journal of Educational Change, 21(4), 623-647.
https://doi.org/10.1007/s10833-020-09382-3

Turner, K., & Thielking, M. (2019). Teacher wellbeing: Its effects on teaching practice and
student learning. Issues in Educational Research, 29(3), 938-960.

Turner, K., Thielking, M., & Prochazka, N. (2022). Teacher wellbeing and social support: A
phenomenological study. Educational Research, 64(1), 77-94.
https://doi.org/10.1080/00131881.2021.2013126

Vo, D. T., & Allen, K. A. (2022). A systematic review of school-based positive psychology
interventions to foster teacher wellbeing. Teachers and Teaching: Theory and
Practice, 28(8), 964-999. https://doi.org/10.1080/13540602.2022.2137138



Hanekom et al.: Nurture 141

Wessels, E., & Wood, L. (2019). Fostering teachers’ experiences of well-being: A
participatory action learning and action research approach. South African Journal of
Education, 39(1), 1-10. https://doi.org/10.15700/saje.v39n1al619

Westerhof, J. G., & Keyes, C. L. M. (2010). Mental illness and mental health: The two
continua model across the lifespan. Journal of Adult Development, 17(2), 110-119.
https://doi.org/10.1007/s10804-009-9082-y

White, J. (2020). Supporting teachers’ mental health and wellbeing: Evidence review.
Edinburgh: NHS Health Scotland.

Wissing, M., Schutte, L., Liversage, C., Entwisle, B., Gericke, M., & Keyes, C. (2019).
Important goals, meanings, and relationships in flourishing and languishing states:
Towards patterns of well-being. Applied Research in Quality of Life, 16(2), 573—609.
https://doi.org/10.1007/s11482-019-09771-8

Zulu, P. P., Aina, A. Y., & Bipath, K. (2022). Education and training experiences of early
childhood care and education practitioners in rural and urban settings of Durban,
South Africa. South African Journal of Childhood Education, 12(1), al167.
https://doi.org/10.4102/sajce.v13i1.1268



